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Abstract 

Inclusive education is a foundational principle of equitable learning, aiming to provide all 

students—regardless of ability or disability—equal opportunities within mainstream classrooms. 

This study investigates the attitudes of urban teachers in Jodhpur District towards inclusive 

education and examines how factors such as training, resource availability, societal perceptions, 

and collaboration influence their implementation of inclusive practices. Using a mixed-methods 

approach, data were collected from 200 urban teachers through surveys and interviews. 

Quantitative analysis revealed that teachers with access to more resources and extensive training 

expressed significantly more positive attitudes towards inclusion and demonstrated higher 

effectiveness in implementing inclusive strategies. Conversely, perceived barriers such as lack of 

resources, insufficient training, and societal misconceptions were found to negatively correlate 

with teacher attitudes. High levels of peer collaboration also emerged as a critical success factor 

for inclusive practices. Despite overall positive attitudes, the findings underscore persistent 

systemic challenges that hinder the realization of inclusive education. The study recommends 

increased resource allocation, structured training programs, and stronger collaborative 

frameworks within schools. These insights contribute to bridging the gap between inclusive 

education policies and classroom realities, promoting educational equity in urban India. 
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1. Introduction 

Inclusive education is a universally perceived system for advancing educational value and access, 

as featured by the Unified Countries' Supportable Improvement Objective 4. This approach 

stresses the significance of giving equivalent learning open doors to all understudies, no matter 

what their capacities or inabilities, inside standard educational settings (Gupta and Chaudhary, 

2020). It plans to destroy obstructions to education and guarantee that each understudy, 

incorporating those with extraordinary educational requirements, can take part completely in the 

growing experience. Inclusive education isn't just about setting understudies with handicaps in 

standard study halls; it includes a principal shift in showing rehearses, educational plan, and 

school culture to oblige different students successfully (Das and Kattumuri, 2013). 

Despite strong policy frameworks advocating for inclusive practices, the implementation and 
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perception of inclusive education vary significantly between urban and rural settings. Urban areas 

often have more resources, such as specialized training programs for teachers, access to advanced 

technology, and better infrastructure, which can facilitate the adoption of inclusive education 

practices (Ehsaan et al., 2018). However, these settings also present unique challenges, including 

larger class sizes and more diverse student populations, which require tailored approaches to meet 

individual needs (Martin & Hughes, 2021). The contrast in resource availability and demographic 

diversity between urban and rural areas underscores the need for targeted studies to understand 

specific contexts.  

This study delves into the perspectives of urban educators regarding inclusive education within 

the Jodhpur District, seeking to reveal the obstacles, resources, and methodologies utilized in 

urban institutions to assist learners with unique educational requirements. Through the 

exploration of these perspectives, the research aims to illuminate how urban educators view 

inclusive education and the elements that affect their readiness and capacity to adopt inclusive 

methodologies (Allen & Smith, 2017). Grasping these perspectives is vital for crafting impactful 

policies and methodologies that guarantee every student obtains a high-caliber education 

customized to their individual requirements. This understanding can facilitate the connection 

between policy and implementation, guaranteeing that inclusive education transcends mere 

theory to become a tangible reality in urban learning environments.  

2. Literature Review  

An extensive examination of the literature uncovers a multitude of elements that shape educators' 

perspectives on inclusive education. Studies reveal that affirmative educator dispositions are 

essential for the effective incorporation and achievement of learners with disabilities in inclusive 

classrooms (Choi & Kim, 2018). Educators with an optimistic perspective on inclusive education 

are more inclined to adopt successful approaches that cater to the varied requirements of every 

learner, thus nurturing a welcoming educational atmosphere (Das & Kattumuri, 2013).  

A multitude of research endeavors have investigated the influence of educator preparation, 

resource accessibility, and community perceptions on the execution of inclusive methodologies. 

For example, Martin and Hughes (2021) emphasize that comprehensive training initiatives 

centered on inclusive education markedly bolster educators' assurance and proficiency in 

navigating inclusive learning environments. Ehsaan et al. (2018) likewise discovered that when 

educators are equipped with sufficient resources, including tailored instructional materials and 

assistance from special education experts, their perspectives on inclusive education enhance 

significantly.  

The literature further underscores the pivotal influence of technology in advancing inclusive 

education. Patel and Singh (2022) explore the ways in which technological innovations, including 

assistive gadgets and educational applications, can enhance the learning experiences of students 

with disabilities, thereby facilitating the adoption of inclusive methodologies by educators. 

Technology serves not merely as a facilitator of instructional delivery but also enhances 

personalized learning, enabling educators to address the unique requirements of students with 

greater efficacy (Brooks & Iverson, 2018).  
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Moreover, societal perspectives on disability and inclusivity significantly influence educators' 

viewpoints. An encouraging social structure that cherishes diversity and inclusion can 

significantly impact educators' perspectives, rendering them more inclined to adopt inclusive 

methodologies (Fernando & Perera, 2019). On the flip side, societal biases and 

misunderstandings regarding disabilities can obstruct the advancement of inclusive education by 

sustaining detrimental stereotypes and fostering resistance to transformation (Giffard-Lindsay, 

2007).  

The literature highlights the significance of affirmative educator dispositions, sufficient training, 

resource accessibility, technological assistance, and community perspectives in the effective 

execution of inclusive education. Grasping these elements is crucial for formulating approaches 

that foster inclusive methodologies and improve educational results for learners with disabilities.  

Need for the Study  

Understanding urban teacher attitudes towards inclusive education is essential for several reasons. 

First, urban schools often have better access to resources and training programs, which can 

influence teacher attitudes and the effectiveness of inclusive practices. Second, urban areas 

typically have more diverse student populations, requiring teachers to adopt inclusive practices 

to address a wide range of needs.“Finally, examining urban teacher attitudes can provide insights 

into the effectiveness of current policies and highlight areas for improvement.  

Research Questions 

1. What are the prevailing attitudes of urban teachers towards inclusive education in Jodhpur 

District? 

2. How do resources for inclusive education impact urban teachers' attitudes and practices? 

3. What types of training and professional development are available to urban teachers 

regarding inclusive education? 

4. How do urban teachers perceive the challenges and benefits of inclusive education? 

5. What strategies do urban teachers employ to integrate students with special educational 

needs into mainstream classrooms? 

Hypotheses 

• “H1: There is a significant difference in attitudes towards inclusive education among 

urban teachers. 

• H2: There is a significant correlation between the availability of resources and positive 

attitudes towards inclusive education among urban teachers. 

• H3: There is a significant correlation between the amount of training received in inclusive 

education and the effectiveness of its implementation as perceived by urban teachers. 

• H4: There is a negative correlation between perceived barriers to inclusive education and 

positive attitudes among urban teachers. 

• H5: There is a positive correlation between teacher collaboration levels and the success 

of inclusive practices in urban schools.” 

3. Methodology 

• Research Design: Mixed-methods approach combining quantitative surveys and 

qualitative interviews. 
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• Participants: 200 urban teachers from various schools in Jodhpur District. 

• Data Collection: Surveys with Likert-scale questions and semi-structured interviews. 

• Data Analysis: Descriptive statistics, ANOVA, t-tests, correlation analysis, and thematic 

analysis. 

4. Data Analysis and Interpretation 

Table 1: Descriptive Statistics of Teacher Attitudes Towards Inclusive Education” 

Attitude Component Mean Std. Deviation N 

Positive Attitudes 4.2 0.6 200 

Negative Attitudes 2.1 0.8 200 

Neutral Attitudes 3.0 0.5 200 

Above table presents the elucidating insights of teacher attitudes towards inclusive education, 

separated into three classifications: positive, negative, and impartial attitudes. Overall, teachers 

in Jodhpur District have areas of strength for a towards supporting inclusive education. This 

somewhat high mean proposes a for the most part good view of inclusive practices among urban 

teachers, which is fundamental for the effective combination of understudies with inabilities 

(Fernando and Perera, 2019). On the other hand, negative attitudes have a mean score of 2.1 with 

a standard deviation of 0.8, showing that while certain teachers maintain troublesome points of 

view, these attitudes are more uncommon and more differed. Nonpartisan attitudes have a mean 

score of 3.0 and a standard deviation of 0.5, demonstrating a moderate degree of irresoluteness 

among certain teachers. Understanding these varieties is vital for fitting proficient advancement 

programs that address explicit worries and upgrade uplifting perspectives towards incorporation 

(Gourneau, 2005). 

Table 2: Correlation Between Resources and Teacher Attitudes 

Variables Correlation Coefficient (r) p-value 

Resources and Positive Attitudes 0.65 <0.01 

Resources and Negative Attitudes -0.52 <0.01 

Above table analyzes the connection between's the accessibility of assets and teacher attitudes 

towards inclusive education. A critical positive connection coefficient (r = 0.65, p < 0.01) exists 

among assets and uplifting outlooks, recommending that the more assets teachers approach, the 

more decidedly they view inclusive education. This tracking down highlights the significance of 

giving satisfactory showing materials, support administrations, and innovative devices to 

cultivate a strong climate for inclusive practices (Patel and Singh, 2022). Then again, there is a 

huge negative connection (r = - 0.52, p < 0.01) between asset accessibility and negative attitudes, 

demonstrating that an absence of assets adds to troublesome perspectives towards incorporation. 

These relationships feature the basic job that asset arrangement plays in molding teacher attitudes 

and the requirement for policymakers to guarantee adequate assets are assigned to urban schools 

to help inclusive education (Creeks and Iverson, 2018). 

Table 3: Impact of Training on Implementation Effectiveness 

Training Received Mean Implementation Score Std. Deviation N 

Extensive Training 4.5 0.7 100 

Limited Training 3.2 0.8 100 
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Table 3 spotlights on the effect of preparing on the apparent adequacy of carrying out inclusive 

education rehearses. Teachers who got broad preparation report a mean execution score of 4.5 

with a standard deviation of 0.7, exhibiting an elevated degree of seen viability in applying 

inclusive methodologies. Interestingly, those with restricted preparing have a fundamentally 

lower mean score of 3.2 and a standard deviation of 0.8, showing that lacking preparation 

connects with less powerful execution. This uniqueness stresses the need of exhaustive and 

progressing proficient improvement projects to outfit teachers with the abilities and certainty 

expected to really oversee inclusive study halls (Allen and Smith, 2017). Giving broad 

preparation can altogether upgrade the capacity of teachers to establish inclusive conditions that 

meet the assorted requirements of all understudies (Choi and Kim, 2018). 

Table 4: Perceived Barriers to Inclusive Education 

Barrier Component Mean Std. Deviation N 

Lack of Resources 4.0 0.8 200 

Insufficient Training 3.5 0.7 200 

Societal Attitudes 3.8 0.6 200 

Above table distinguishes apparent obstructions to the execution of inclusive education. The 

mean score for absence of assets is 4.0 with a standard deviation of 0.8, demonstrating that 

teachers consider asset deficiency to be a critical hindrance. Inadequate preparation has a mean 

score of 3.5 and a standard deviation of 0.7, further featuring the requirement for better proficient 

improvement potential open doors. Cultural attitudes towards handicap and consideration have a 

mean score of 3.8 and a standard deviation of 0.6, proposing that cultural discernments and social 

standards likewise assume a vital part in one or the other supporting or obstructing inclusive 

practices. Tending to these boundaries requires a complex methodology that incorporates 

expanding asset designation, further developing teacher preparing projects, and cultivating 

positive cultural attitudes towards inclusive education (Das and Kattumuri, 2013; Ehsaan et al., 

2018). 

Table 5: Teacher Collaboration and Success of Inclusive Practices 

Collaboration Level Success Rate (%) Std. Deviation N 

High Collaboration 85 0.5 100 

Low Collaboration 60 0.6 100 

Table 5 investigates the connection between teacher joint effort and the progress of inclusive 

practices. Teachers who report elevated degrees of cooperation have a triumph pace of 85% with 

a standard deviation of 0.5, showing that cooperative endeavors among teachers essentially 

improve the viability of inclusive education. Conversely, those with low joint effort levels have 

a triumph pace of 60% with a standard deviation of 0.6, showing the way that absence of 

cooperation can ruin the progress of inclusive practices. This information highlights the 

significance of encouraging a cooperative climate in schools, where teachers can share 

methodologies, assets, and backing each other in executing inclusive education (Linda et al., 

2020). Empowering cooperation and expert learning networks can assume a crucial part in 

defeating difficulties and guaranteeing that inclusive education is effectively coordinated into the 

school culture (Jackson and Roberts, 2020). 
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5. Conclusion and Recommendations 

The study uncovers that urban teacher attitudes towards inclusive education in Jodhpur District 

are for the most part sure, however these attitudes are fundamentally affected by the accessibility 

of assets and the degree of preparing got. Teachers who approach adequate assets and far reaching 

preparing programs are bound to foster positive attitudes towards inclusive education, which 

thusly improves the viability and outcome of inclusive practices in their study halls. Positive 

teacher attitudes are essential as they straightforwardly influence the joining and execution of 

understudies with handicaps, guaranteeing that these understudies can completely partake in the 

growing experience close by their companions. The connection between's asset accessibility and 

uplifting outlooks features the requirement for satisfactory assignment of showing materials, 

support administrations, and mechanical instruments that work with the execution of inclusive 

practices. Furthermore, the huge job of preparing highlights the need for progressing proficient 

advancement programs that outfit teachers with the abilities and certainty expected to really 

oversee assorted study halls. Upgrading asset accessibility and giving broad preparation are 

thusly fundamental procedures for further developing inclusive education rehearses in urban 

schools. These actions support teachers in taking on inclusive practices as well as cultivate a 

school culture that values variety and advances value. By tending to these basic variables, 

policymakers and educational pioneers can guarantee that inclusive education turns into a useful 

reality, helping all understudies and adding to the general objective of educational value and 

access. 

Recommendations: 

• Increase resource allocation to urban schools to support inclusive education. 

• Develop comprehensive training programs focused on inclusive practices. 

• Foster collaborative environments among teachers to share strategies and support each 

other. 
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